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ABSTRACT 

Presented are some fihdings concerning 
self -identif icatipn as a tool for temporary system evaluation based 
on the reactions of participants in a resource personnel leadership 
training workshop. Goodson's aodel for classification pf individuals 
by influence style <tough battler, friendly helper, and logical 
thinker) was used to self-categorize the participants into three 
subgroups. Each group was then asked to conduct a brainstorming 
session to develop program content for a seminar to be presented the 
following week. There was a high correlation between the content of 
the lists compiled by a subgroup and the characteristics of influence 
style as identified by Goodson. There was also an extreme lack of 
overlap of topics generated by the three subgroups. The investigator 
concluded that the limited observational evidence collected tended to 
be supportive of the statement that either the adult educators were 
able to "play the game" by a set of rules to which they were briefly 
introduced or self-select into a group with a theoretical influence 
style and behave consistently with the theoretical construct. 
However, the methodology employed in the experiment was extremely 
loose, and the results have not been, and probably cannot be, 
assessed , (PEB) 



SELF-IDENTIFICATION AS A TOOL ■ 
FOR TEMPORARY SVSTEM EVALUATION^ 

O 



Glenn H. Crumb 
Western Kentucky University 



sonneW^^rn^.HM^f'^''^ °^ a temporary system designed to develop leadership-resource oer- 

the nroqrain THp ^nlnt Jnn tff J stiTi,ulus for termination therefore tends to defeat 

inlpleSt P''^^'"^ obviously clear but exceedingly difficult to 

Havelock^ refers to the disengagement problem of the innovator but provides litn^ 

furthermo?nhe ?JouSht??f^'hJ5 ^'-'^ "^J" I'^f"^*^^ trainee should behave differently, 

i reu, riea er rurtner states that the lack of understand nq of stvle and/or it-<; rpist-i'nn 
ship to task frequently is a reason for failure of leadership trafni-ng !o bear ?r^ 

lir.flUf^I'^c'^' ^V-t^"^ S"' 4§^^^ -^in]0vatioji In Education , Center for Research on Uti- 
i;n1;b^!^ML^;;?g^^jr596tt ?35/"^^'^^^^ S^iaTSch, University of Michiganr 
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TV. n ^"^V^l^ Matthew B., Dale Lake. Robert Bernoff, and Mary Budd Rowe, "A Micro-Desian " 
The Daily Plan for a Temporary Systems Management Laboratory. Cente^for Hum nistic Education 
State University of New York, Albany, New York, Spring, 1971. numanisuc tducation. 

Press?'^197ll^?"''6."^''''^ C . , Mo tivationa^ New York: General Learning 

\ A ^^i^f,^^"^: ^^'^"^ I- ' "T'le Trouble With Leadership Training Is That It Doesn't Train ' 
Leaders" Ps^Joaj/ To^aj/, February, 1973. p. 26. <tt x i uoesn c i rain 
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ouiidation. 



It is possible, according to Goodson, to better understand and deal with various types of 
people if personal influence style is understood. 

Casting about for something, indeed anything, to avoid closure yet manage a smooth 
transition from on-campus training of RPW participants to field application of learnings 
and to force examination of personal influence style a common solution was found. 

Having been asked to provide a College-wide Seminar for faculty and graduates at the 
same time the RPW was closing, the following strategy was employed. The RPW participants, 
after having been together for four weeks, had developed strategies (after Miles^) for con- 
ducting SCIS workshops for in-service teachers in the schools "back home." On the final 
day of the training period the participants were presented Goodson's behavior model for 
classifying personnel in a system. 

{Insert Figure 1) 
Goodson's Model 

No mention was made initially by the presenter that any of the participants could be classed 
according to the model; yet, they quickly grasped this thought and sought additional ramifi- 
cations and details which v/ere then provided. 

In order to better understand the nature of the group behavior in this setting, the 
composition of the group is presented in Table I. 

TABLE r 

Classifica tion of 1972 RPW Participants 

School Administrator Teacher Leader College Faculty 

Male Female Male Female Male Female 

8 3 2 16 1 1 

At this point the clear numerical domination of females within the group has not been as- 
sessed in terms of the individual and group behavior. If the influence was present, it 
v;as not obvious to the discussion leader or the observers. 

Questions and responses by individuals ranged widely from, "Which do you think I am?" 
to "What if you think you are in one category because of your position at work, but feel 
that you do not fit the influence style characteristics listed?" Some leading questions 
from the trainer, like "Can you use this to help you in dealing with people back home?" and 
"Can you apply it to members of this group without telling anyone?" led the group to ex- 
press the desire to classify themselves. 



Goodson, Max. "A Model for Classification of Individuals by Influence Style," Paper 
presented at the ESEA Title III Leadership Training Program, Shocker Towers, Wichita State 
University, Wichita, Kansas, Summer 1969, 

^Goodson, Max and Warren 0. Hagstrom, ''Changing Schools" Case Studies of Change Agent 
Teams in Three School Systems," Technical Report No, 177. Wisconsin Research and Develop- 
ment Center for Cognitive Learning. The University of Wisconsin, Madison, Wisconsin, 
August, 1971. 

'^Miles. Matthew B. , Innovation In Education, New York: Teachers College Press, 1964. 
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ills Jll'i'eri. proaucea a less comprehensive list 
iM-ITVail^i^''^'^ pfoduction (Figure 4) and behavior 
tei!!ents,^'Let's not do it.'"; "Why should we do 



At this poird, a nuw clefiietit v.'ds injected. A second trainer posed the problere of 
having to design an al1-concge seminar to review what had taken place in the RPW The 
second trainer asked the participants to self-select rienibership into one of the three 
groups according to the iPodel presented. After having done so, each group was then asked 
to conduct a brainstorming session to develop program content for the seminar to be pre- 
sented the following v/eek. The three groups (self-selected) were then isolated one from 
.ne other, anda secretary recorded each group's output during the brain-storming session. 

ihe behavior of the three groups can be briefly described as follows. The "Thinkers" 
immediately developed an exhaustive list of content items, then reduced it by~eTllmnnroF" 
of duplication and ambiguity (Figure 2). Ihe "Helpers" produced a less comprehensive list 
centering upon a few themes (Figure 3). -"^■-Tn-j-.-r-^— -t ... ,_. 
were reactionary as indicated by the scatei 

his work for him?'; and finally. "If the others can do it, so can we.'" The content of 
the lists generated are also indicative of the composition of the three groups. 
^_ One is iminodiaLoly struck by three things regarding the lists. First, the obviously 
high correlation between the content of the lists compiled by a subgroup and the charac- 
teristics Of "Infli/ence Style" used by Goodson to classify people. (Point out influence 

ntl.^''"^ ^^^"'^ ^'^^^ ^^^'^^ ^^^""^ "^9h correlation.) It should be noted that none of 
cne KPrt poru> ipants had the model available for reference during that period 

A secoiHi obsGi-vation concerning t!ie lists is the exceedingly high incidence of the 
use (..fj,a specialised langijage related to the temporary system management model of Matthew 
riiies. ucint out iSr^lL tern.s used.) This language was employed by the trainers during 
the course of conducting the RPW and taught to the participants as a technique for plan- 
ning the oack I'onie workshops tney were obligated to conduct as part of the SCIS-RPW. 
■ , /: observation relates to the extreme lack of overlap of topics generated by 

tne three subgroups. (Point out duplicates among lists as well as simi larities of con- 
tent topics.; This IS particularly important as all statements were accepted during the 
orainstormmg session so if any participant chose to self-select into a group which was 
not consistent wiln their influence style, the inconsistent behavior did not evidence 
itseif although essentially all members actively participated. 

At the end of the brainstorming session (lapse of twenty minutes) the total group 
was reassembled to discuss the sessions held and to compare lists and to summarize. 

To detf.'rmifie wnotner or not the lists generated were different they were classified 
by source into tnree categories which parallel the models of Fiedler,^ Goodson^O and 



McCl- 



land 



TABLE 2 

Classification of Participant Lists of Topics 
by Self Selected Group and Influence Style 



Fighters 
Helpers 
Thinkers 
Total s 



feJat^ioMsh ij) 
or AfTiTf^t]"'on 



r 

■J 

10 
6 
2\ 



Achi evement 

4 
1 

_8 
13 



Power or 




Aut_hori_ty; 


Totals 


18 


27 


8 


19 


6 


20 


"3? 


66 



Miles, Matthew. InnovatJ pji^ jri Edk^ New York: Teachers College Press, 1964. 

Fiedler, op. ci_t.^■.■:: 



10 



li 



Goodson, ojp. cit, : 
McClenand, op. cit. 



..'^9 c.al'.jlatimj X' ror th-} tliL-ce indtpwiJtnt samples (Nan -Prirairetric 

iMislics. SieyGl. 1956. p. ]75ff) yielded X^=]5.01 with 0.001<p<p.01 

.-.m. ?nfr7ir-^- "o-. ^'^^■'^'^^^^'^ 'teias categorized as indicated in Table 2 are the 
same for all Qroups wnen classnicd by these models. H, : the lists of items differ from 
group to group wfien classified by these models. . ^ ^ 

wUh IhL^'^^^^^''"' '"""-^'r' "^-^ all vaUuiS or v-hich are so large that i) associated 

and : e Uve:.;ror 

tion of the p-ggress of the RPW participant. This conclus on is predi cat^T-on the ^ac? 

th (V, ?Go^^^ "^''"''^^ influence style), and how to use 

P^:/'!.^ ' f^^hf ''''"'5''"^?"* conduct (and typify) a SCIS workshop, 

of the wo^fsh' '''f 'of 1 n T" J^^'^M" t?""^ attitude toward termination 

mL. ^ •'■ ^^'^^ °^ '^1'' It directed the attention of the particiDarts nriInfl^^^^/ 

f^'^' - m'^- ''^ ^''^tead of "Gee, I'll miss you ^ ' w 1 wrUe^ 

d y """'wnr^:^:^'' 'i' ''''' group co^^s oiil^'lnf "'how 

The vprL idP r^^ rTii . '^'P'^ ^"^^ principal , is he a "Fighter?" 

h'^L 'f" collected all pointed to promises of active involvement with teachers 

- . rt .;"r 'TT'^r. ' '''''' '''''' that a new toorwi a !e of 

deri' -'^ n ' : if ^-'f'^ the center of conversation as the participants 

0? "H.J pet ' '"'"^'^P' arguing whether this or that staff member was a 'Tighte?/' ''Thinker.'' 

hhP limited observational evidence collected tends to be supportive of 

the scate.^ent t, at either this group of adult educators were able to "play the ga le' by 
a set of rules to which they were briefly introduced or self-select into a arouo with 
theoretical influence style and behave consistently with the theoret cal ?ons?^Ect I 
addition, one can surmise that becansp nf thp >,^o nf "c^.^a.^a r'.. 



a 
In 



le can surmise that because of the use of "standard rules" for brainstormino 
sessions the participants felt that they were able to co^unicaTlff ctive?y w ?h peers 

termonology developed during the period of the RPW. Fi^al y. the 
sudden release or the anxieties and emotions related to terminal activities of a train^nn 
?L''p.^ntit'? exceedingly strong personal relationshi s did o c ur r\? 

se?f coriso?aL'ir'^' '''' ^'"''^ activity not niemories of the past or 

''exDeHr^nr''"'1f'Jhru?5^^2 ^'^Q^^-^'^"? the conditions and limitations placed upon this 
jxperirrent It should be obvious to all that there was an exceedingly high incidence 

invoWoS P'^'r'^^ '° participants. The numbe? oJ inJ v dua s 

nZ f r' ^""-fexity of tne task oriented activity and logistical problems of mov nq 
people from room o room made observation difficult and hectic. As for most educators 
in training, ^the desire to "please the teacher" must have had some inf^uenc^upo"th^^ 
behavior of tiie participants during the experiment ^ume innutnce upon the 

.■ ''^.''"'•^^^^'^(>^^9y employed in the experiment was extremely loose. The results of this 

£?P.?I/''?h^l^ the long run has not and probabfr ann^ e 

assessed. There was some evidence of internal conflict surfacing during the sessions 
thu son;o attention should be given to the danger of premature re-entry into he pmianent 
system w th such emotions surfacing. There is at least one other consideration tSo 

Xl^^^^^^^n^r' '''' '''''' '''^ rr:L'S??e^^^2r::n°-should 



i 



FIGURf ^. THINKfRS COHTEUT LIST 



1» HOW THR.Y VirWLO PAH TIC 1 PANTS AT KlHSl, 

Z. CHANGK3 IN PA«< TIC! PANT Ui:iiAVlOK OVLF-? ~ ii it , 

3. AMOUNT OK C C )C) r^t H A I i DiSPlAYiJCJ i.y PAF< T I CI PA NT -> , 

4. OUTCOMES A-:? TMblY Sti" 1 I M , 

5 . F OC U S I NG ON I N D f V I DU A L S , 

6. SUCCLTSS OP PACK -HOMr WORK ^lOp lu: v/k L.OP NTS , 

7. RAPPORT OE:: VLIUOPt: D IN 4 -WEEK C)l< K d MO P . 
a. WHAT TRA^Ni:^HS VAUUM P' R O M VNOl^KnHOf^. 

0. Of: VECCOPMENT OF S C t N T 1 { C CONCE F'TS. 

10, D f V i: L O M i: ,N T O F \ ) A N A C f K N T C: v J N C b-.i^TS, 



n. I DL NT IT" ICA 1 I ON O! UOLLS. 

1^. k[j ic TioNi-> or r irrofu-: w cm^ ksmo*-"-- , 

li. II ALnip^Hii^ vri.opMt:NT ay i 'Ap i lo i p an ^ 

i \, iM pC5f^ 1 ANor. or i n ti n ac i it^N, 

15. AiilLIMLb TO J M PN C » V ST - TK C H N tQ U T ,S ViH^'ir- 
M A rt'f^ lAL.^ . 

\b. coMr"AKiiiON ar n pis ph ogham w -ovi r or^p p 

SClflNCE J'POGF^AMS. 

17. COMMUNICATIONS CONCECHNING SCIS AND OTHF. P 
Dt: VEt.OPM E NTaL SCIENCE PROGRAN^S. 

18. OPPOF^TUNITV TO THY OUT SCIS PROGF^AM. 

P^ t-XPLAlN PROGRAM "G J VE OVERVIEW. 

:0. COOPERATION W Pf M OTHER BACKVIOME AOMINl 
STF^An IVE TEAM -3, 



FIGURE 3. HELPERS COWTEWT LIST 



1 , PA R T I fs. s ' ■ r r N s I o b a i: a k e : s 

Z. GETT INO ACCJUA I NTKD QU SC KLY--F IHST NAME 

3 . INF f :>R MAI. A r M cy S P H E R E 

4 , N C OU AG L M E N T 

5 . Q O i" C K I N VOL. VE M E N T 

6. ' HA?IDS ON"^ 

7. NATURE OF CONrENT f>CiS) 

8. FITTED J 'R CK3 R A TO OU R NE E L>S • V, O N I TOR I NG 

9. EFFECTS CN CM I LOR EN L A tl SC>jiJOi.) 
to, "SHARED OWNER SMfr 



11, RESPECT FOR INOIVIDUAU PEERS 

12, SHARED RES PONS ! n IL 1TV (ACQ ■ M A T E H i A ES ) 
(3. P5YCHOEOG ICAL- U I AS E S ( P I AG E T) 

IJ, J^AW NEEDS WERE MET 

rj, CONCEPTUAL OVERVIEW 

16, F^I_AN FOR GACK-HOME WORKSHOP 

17* OiSCOVERY--TEXTOOOK 

18. COFFEE --DONUTS EVERY DAY 

F^uANNirjG 



FIGURE ^. FIGHTERS CONTEI<lT LIST 



. 1. OR to I N 

2. PH F LOSOF^I IV 

1. PART IC MMN T S 

4, IMPLEMEN-J-AriON ■ 

5. SG IS r>H I L.OfJ Op PI V 

fj. E X P E R i M K NtAU M TliODS W ITM U 1 V I NG TH ^ NG S 

:y:J. CHANGE Ff^OM TRAOlTiGN 

8» DJEFERL NT A''^''^'^''*^^-^^ '^'''^ TEACHING SCIENCE^ 
, 0;-^;<"COM WON' BOND 

;iOfv.;:G!R<>U P OVNAM ICS vV^ : /■ 

-;m.- .-social* t..!Fn ; 

^-J- 1^MT^ATI(^N 



ERIC 



.'LEMENTAnON (NOTjfEiR SUBJECT AREAS 
Ri;i.ATlON WITH OTHER SUEJJEGT AREAS 



15. F^EVEEOP tjrADERSHIP 

16. READING HEADINESS 

17. EVAEL^ATiON \N SCIENCE 
tB, RESPECT FOR OTHERS 

tND I VIOUAUS POTENT I A L OG Vt LOPM E N T 
FOEUOW- UP 

RELEVANCY TO STUDENT 
za . O K M O N S TR A T [ O N LESSON 

23. SHAR ING 

24. N,S.F. 

25. SUPPORT SYSTEMS 

26. COST OF IMPLEMENTATION 

27. WHY CHANGE? 



^0. 
20. 
21. 



